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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF FERNDALE TE AHU SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Ferndale Te Ahu School (the School). The Auditor-General has 
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out  the audit of the financial statements of the School on pages 3 to 17, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
 present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with 

Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
Our audit was completed on 28 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design 

audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the the Members 
of the Board listing, Principal’s report, Statement of Variance, Evaluation of the School’s Students’ 
Progress and Achievement, How we have given effect of Te Tiriti o Waitangi, Statement of 
Compliance with Employment Policy, and Report on other special and contestable funding. 1 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School.2 
 
 

 
 
Warren Johnstone 
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 

 
1  If the school has not provided the other information at the time of the audit, replace this paragraph with – “We 

have not been provided with the other information at the date of our audit report.” 
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Principal’s Report 
 
2025 was the final year of the 2024-2025 Ferndale Te Ahu Strategic Plan.  
 
The two goals were; Hauora - Wellbeing: Supporting ākonga and kaimahi to flourish and Ako - Learning: 
Creating barrier-free, equitable and accelerated learning for ākonga. Our hauora goal for ākonga focused on 
introducing our Tiered approach to supporting ākonga hauora. This year the focus was on continuing to 
embed our school wide approach to EI and the school wide teaching and learning focus for ākonga on co/self 
regulation strategies taught across our kura. Alongside this we developed and trialled our Tier 3 approach for 
students who have the most difficulty with self regulation and often have aggressive behaviours. This has been 
a successful trial and will continue to be developed and extended in 2026. Our focus on haoura for kaimahi 
has also been incorporated in the work we have done on developing ākonga hauora. Alongside this we have 
put in specific support to improve kaimahi wellbeing with such initiatives as the ongoing information sharing 
of healthy habits, school wide access to EAP, staff social events etc. Our Ako goal‘s focus was on developing 
our literacy practices across our kura (which expanded to include development of our structured maths 
practices taught), honouring te Tiriti o Waitangi and increasing our resourcing and use of resources that reflect 
te ao Māori, the use of specific literacy assessment tools and the implementation of Te Mātaiaho - NZ 
Curriculum as per the government’s implementation timeframe.  
 
All of our ākonga have made progress in their learning. This is detailed in the Evaluation and Analysis of 
Students’ Progress and Achievement section of this report. Overall there has been excellent progress made by 
the majority of our ākonga which shows the positive impact our teaching and learning programs have made. 
Alongside this, our students have been involved in learning in a range of curriculum areas including: social 
sciences, science, health and physical education, the arts, technology, languages (NZ Sign Language and Te 
Reo Māori) and digital technology as well as the key competencies.  
 
Our new Transition Curriculum was developed in 2023 following extensive research of best practices for 
ākonga aged 14+ years. This curriculum has continued to be used to teach transition aged students within 
Ferndale Te Ahu. Feedback from teachers and students continues to be very positive. We have had continued 
requests from other specialist schools to have access to our Transition Curriculum so that they can use the 
work we have done to develop their own Transition Curriculum. Through ITP (Individual Transition Plan) or GLP 
(Good Life Plan) goals and teaching and learning programs from the new Transition Curriculum senior ākonga 
have focused on preparing for life after school. For some students this has included work experience, 
accessing the community independently, bussing, developing a range of life skills, self advocacy, functional 
literacy and maths etc.  
 
At Ferndale Te Ahu we take giving effect to Te Tiriti o Waitangi very seriously. Throughout 2025 we continued 
to develop our knowledge and use of basic Te Reo Māori that we could use within our classrooms as well as 
learning and using relevant tikanga practices.  We have continued to integrate bi-cultural resources into our 
literacy and maths teaching and learning programs. For further information please go to the section in this 
report on Giving Effect to Te Tiriti o Waitangi.  
 
Ngā mihi 
Maureen Poulter 
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Tumuaki - Principal 
Ferndale Te Ahu 
Statement of Variance:  progress against targets 

 

GOAL 1 INITIATIVES: ĀKONGA ANNUAL TARGET 

ĀKONGA 
2. Plan and develop the Ferndale Te Ahu approach to supporting ākonga hauora. 
3. Implement and embed practices, programs, processes and systems as identified 

in the scope and planning - ākonga. 

By the end of 2025 
●​ Ākonga will experience an increase in 

programmes and supports utilised for regulation 
●​ Ākonga and whānau will experience supports 

that will enable reduced unjustified absence and 
a lift in attendance 

ACTIONS 

- Implementation of hauora plans 
- Implementation of two tier targeted system  
- Implementation  of attendance support plan 
- PLD  
- Resourcing  
- Systems and processes  
- Monitor and Review 

WHAT DID WE ACHIEVE? EVIDENCE 

Ākonga Hauora 
Tier 3 

●​ Developed an individualised  approach to support Tier 3 ākonga 
●​ Trialled this approach with one ākonga using a team based approach 
●​ Implemented a number of strategies, approaches and processes as a team 

as part of the Tier 3 process  
●​ Ensured health and safety for all as part of this process 
●​ Monitored and reviewed progress and made adaptions when required 

Tier 1, 2 & 3 
●​ Continued focus on delivery of our EI programs across the school 
●​ Specific teaching of co/self regulation strategies to ākonga 

Across Tier 1,2,3 
●​ Reduced student aggression 
●​ Staff identifying less aggression and having a more positive outlook on 

student behaviour 
●​ Students learning specific co/self regulation strategies  

 
Ākonga Attendance 

●​ Implemented our 2025 Attendance and Engagement Management Plan 
which included contacting whānau when this was relevant 

●​ Made some gains in student attendance this was particularly noted in 
unjustified absences with a reduction from 15%in 2024 to 8% in 2025   

●​ Monitoring However chronic absence has increased by 5% despite steps 
being taken to support students' attendance.  

●​Incident reports and analysis of reports 
●​ Student aggression survey (completed by staff) 
●​Sprint goal data 
●​Class meeting minutes (Tier 3 process) 
●​PLD 

○​ Staff Meeting Plan including: Ei and co/self 
regulation 

○​Team PLD (Tier 3 process) 

REASONS FOR DIFFERENCES BETWEEN TARGET 
AND OUTCOME 

Ākonga Hauora 
The target of: By the end of 2025, Ākonga will experience 
an increase in programmes and supports utilised for 
regulation has been met with a range of programmes being 
implemented at Ferndale Te Ahu. 
The target of: ākonga and whānau will experience supports 
that will enable reduced unjustified absence and a lift in 
attendance has been met 

WHERE TO NEXT? 

●​ Develop a new Strategic Plan 
●​ Ongoing PLD and implementation of including; consolidating basics, EI (including the ALERT program, trauma aware education, restorative 

practice and team leadership, ongoingTeam Teach training, teaching replacement behaviours plus other identified research backed PLD as 
relevant 

●​ Continue to develop and then embed our Tier 3 process 
●​ Begin to develop a more specific approach for Tier 2 ākonga 

2 
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●​ Ongoing resourcing 
●​ Explore how we can support ākonga who have absences due to medical reasons. 

 
 
 
 
 
 
 
 
 
 
 

GOAL 1 INITIATIVES: KAIMAHI ANNUAL TARGET 

KAIMAHI 
5. Plan and develop the Ferndale Te Ahu approach to supporting kaimahi hauora. 
6. Implement and embed practices, programs, processes and systems as identified 

in the scope and planning - kaimahi. 

By the end of 2025 kaimahi will increase the use of targeted 
practices to support ākonga regulation   
 

ACTIONS 

●​ Implementation of hauora plans 
●​ Implementation of two tier targeted system  
●​ PLD  
●​ Resourcing  
●​ Systems and processes  
●​ Monitor and Review 

WHAT DID WE ACHIEVE? EVIDENCE 

Kaimahi Hauora 
●​ Undertaken the actions identified from the Student Aggression Survey that 

would uplift kaimahi hauora including;  regularly sharing specific 
information with kaimahi, providing further supports around completing 
incident reports, making templates more available, identifying 2026 Team 
Teach dates in 2025 for new and existing staff 

●​ Enrolled as a school with EAP to support kaimahi wellbeing 
●​ Continued to support Kaimahi wellbeing using school wide systems around 

pastoral care and behaviour support for students, which in turn increases 
kaimahi safety and Hauora (especially for staff working with our Tier three 
students).  

●​ Sharing healthy habits with staff regularly   
●​ School events have provided a boost to staff morale  
●​ Staff social events  

●​As above for ākonga hauora 
●​Student Aggression Survey (completed by staff). 
●​EAP summaries 
●​Staff feedback on healthy habits 
●​Calendared events 
●​Emails 

REASONS FOR DIFFERENCES BETWEEN TARGET 
AND OUTCOME 

The target of: kaimahi will increase the use of targeted 
practices to support ākonga regulation has been met. 
 
 

WHERE TO NEXT? 

●​ Increase the capacity of staff to look after their wellbeing by using school wide strategies around behaviour support, emotional intelligence 
and team problem solving.  

●​ Continue to provide pastoral care to staff via EAP and school pastoral care systems.  
●​ Upskill Learning Leaders to support our staff via leadership opportunities.   
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GOAL 2 INITIATIVES:  ANNUAL TARGET 

LITERACY  
7.  Develop and implement PLD for kaimahi and whānau focused on best 

practice in specialised literacy programs. 

By the end of 2025 kaimahi will have implemented new literacy 
practices following the whole-school PLD. 

ACTIONS 

●​ Development of literacy and maths progressions  
●​ Implement literacy assessments 
●​ Develop maths assessments 
●​ Implementation of literacy and maths curricula 
●​ PLD  
●​ Resourcing  
●​ Systems and processes  
●​ Monitor and Review 

WHAT DID WE ACHIEVE? EVIDENCE 

●​ Consolidated emergent shared reading practices.  
●​ All staff have undertaken the two day PLD on Specialist Structured 

Literacy as part of the Better Start Literacy Approach  PLD  
●​ Implementing the Specialist Structured Literacy program into teaching 

and learning as part of the Better Start Literacy Approach  PLD   
●​ Staff continuing to engage with the online Specialist Structured Literacy 

as part of the Better Start Literacy Approach  PLD  
●​ Gaining and implementing feedback from the University of Canterbury 

team on our implementation of Specialist Structured Literacy as part of 
the Better Start Literacy Approach 

●​ Continuing to embed the Comprehensive Literacy for All - emergent 
shared reading practices 

●​ Continuing to embed Intensive Interaction for relevant ākonga 
●​ Principal and AP part of the national working group developing the 

Expanded New Zealand Curriculum in English and Mathematics for 
ākonga with complex learning needs 

●​ Continued focus on teaching structured maths  
●​ Use of the new planning framework that supports a whole school 

approach to what is taught and when 
 

●​ Specialist Structured Literacy BSLA  PLD  
●​ Literacy MU staff member support 
●​ PGC observations 
●​ 2025 Mid Year and End of Year  - Student Achievement 

results and analysis 
●​ Ākonga mid-year and end of year reports 
 

REASONS FOR DIFFERENCES BETWEEN TARGET AND 
OUTCOME 

The target of: By the end of 2025, kaimahi will have 
implemented new literacy practices following the whole-school 
PLD has been met with the implementation of SSLA. However 
because of the late start to this with baseline assessment in 
Term 3 and starting teaching in Term 4, (due to when this PLD 
was able to be delivered) we will need to continue this 
implementation into 2026. 

WHERE TO NEXT? 

●​ With the later introduction of SSLA in 2026 this will need to be an ongoing focus in 2026.  
●​ We will also need to continue to embed shared reading practices particularly for new staff and introduce emergent writing practices into 

our junior program 
●​ An ongoing focus to embed a structured maths approach 
●​ To introduce and implement the  Expanded NZC alongside the NZC 
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GOAL 2 INITIATIVES:  ANNUAL TARGET 

TE TIRITI O WAITANGI 
8.  Give effect to Te Tiriti o Waitangi for the active protection of taonga, including te reo 

Māori, tikanga Māori, and mātauranga Māori through literacy teaching and learning. 

By the end of 2025 Ferndale Te Ahu will have increased 
literacy teaching resources that reflect te ao Māori.   

ACTIONS 

- Resourcing (that reflects te ao Māori) 
- Monitor and Review  

WHAT DID WE ACHIEVE? EVIDENCE 

●​ Purchased resources to give effect to Te Tiriti o Waitangi.  
●​ Purchased resources that give effect to Te Tiriti o Waitangi for maths.  
●​ Created a number of resources specific to our ākonga’s learning needs that 

gives effect to te Tiriti o Waitangi through reflecting te ao Māori, and/or using te 
reo Māori  and/or recognising tikanga practices.  

●​ Purchase of resources that reflect te ao Māori 
●​ Creation of resources that reflect te ao Māori 
●​ Classroom planning 

REASONS FOR DIFFERENCES BETWEEN TARGET 
AND OUTCOME 

The target of: By the end of 2025 Ferndale Te Ahu will 
have increased literacy teaching resources that reflect 
te ao Māori has been met as we have increased our use 
of resources that give effect to Te Tiriti o Waitangi 
 

WHERE TO NEXT? 

●​ Continue to build on our resources to give effect to Te Tiriti o Waitangi across the curriculum. 
●​ Improve ako practices for Māori ākonga to ensure they are achieving at the same or better than their peers 
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GOAL 2 INITIATIVES:  ANNUAL TARGET 

STUDENT ACHIEVEMENT 
9.  Assess, analyse and evaluate student achievement in literacy so that teaching and 

learning can be adapted to accelerate student learning.   

By the end of 2025 Ferndale Te Ahu will have introduced 
literacy assessment tools.  

ACTIONS 

●​ Implement literacy assessments 
●​ Develop maths assessments 
●​ PLD  
●​ Resourcing  
●​ Systems and processes  
●​ Monitor and Review 

WHAT DID WE ACHIEVE? EVIDENCE 

●​ Continued to undertake and analyse the shared reading assessment  
●​ Introduced the SSLA reading assessment in Term 3 as a baseline assessment 

or diagnostic assessment 
●​ Continued our Assessment for Learning practices to assess and support all 

ākonga in their IEP/ITP/GLP goals including each ākonga's communication 
(English) goal. 

●​ Collected assessment evidence as per our school guidelines on assessment 
and evidence of learning 

●​ Tracked and analysed all IEP/ITP/GLP and individual English and Mathematics 
goals. 

●​ End of year data shows that ākonga have demonstrated strong progress with 
high rates of success across most goals. However, a deeper data analysis 
reveals key differences that require targeted strategic planning for the next 
year. Highlights shows the following;  

○​ Literacy, Communication, and Goal 3 (Other) are all performing 
solidly, with around 69% of students meeting their targets in these 
areas. 

●​ Assessment data and analysis 
●​ Assessment evidence 
●​ Student achievement goals review 
 

REASONS FOR DIFFERENCES BETWEEN TARGET 
AND OUTCOME 

The target of: By the end of 2025 Ferndale Te Ahu will 
have introduced literacy assessment tools.has been 
met with the introduction of the emergent shared 
reading assessment, SSLA assessment and for a very 
small number of students the phonics check - although 
it has not been relevant to do this for any students 
within their first 6 months of schooling. These 
assessments are alongside our Assessment for 
Learning practices which we use for IEP/ITP/GLP goals. 
However as we integrate further literacy practices 
further english assessments will be introduced.  

WHERE TO NEXT? 
 

●​ implement the II assessment. 
●​ Consolidate using SSLA BSLA assessments 
●​ Continue to embed the use of Shared Reading Assessments and analysis of these 
●​ Develop specific  maths assessments 
●​ Ensure all new staff can implement Ferndale Te Ahu’s assessment practices 
●​ Update our SMS system so we can input literacy assessment information (needs to be bespoke). 
●​ Meet wider student achievement goals through targeted support for identified ākonga. 
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GOAL 2 INITIATIVES:  ANNUAL TARGET 

TE MĀTAIAHO 
10. Implement the content of Te Mātaiaho within the released phases and timeframes 

building kaimahi capability and confidence. 

By the end of 2025 Ferndale Te Ahu will have embedded 
the english and maths curricula.    

ACTIONS 

●​ Implementation of literacy and maths curricula 

WHAT DID WE ACHIEVE? EVIDENCE 

●​ Refer to Goal 2 LITERACY Initiative 7 
●​ We developed interim guidelines for how staff could implement the NZC in English 

and Mathematics for ākonga with complex learning needs 
●​ For ākonga working within the New Zealand Curriculum, teaching and learning was 

based within the knowledge and practices within the New Zealand Curriculum.  
●​ The development of the Expanded New Zealand Curriculum in English and 

Mathematics - ready for release in Term 1 2026 (note the Principal and AP were 
part of the working group with National Ministry) 

 

●​ Refer to Goal 2 LITERACY Initiative 7 
●​ Expanded New Zealand Curriculum 
 

REASONS FOR DIFFERENCES BETWEEN TARGET 
AND OUTCOME 

The target of: By the end of 2025 Ferndale Te Ahu will 
have implemented specific curriculum areas as per 
Ministry guidelines.  Has been met with the 
implementation of  structured english and 
mathematics. 
 

WHERE TO NEXT? 

●​ Introduce and implement the Expanded New Zealand Curriculum in English and Mathematics 
●​ Continue to embed the use of the New Zealand Curriculum in English and Mathematics and Statistics for those ākonga this is 

relevant for 
●​ Give further PLD focus to explicit teaching and cognitive load theory.  
●​ Give further focus to Mathematics PLD to support improved ākonga achievement  
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Evaluation and analysis of students’ progress and achievement 
IEP / ITP / GLP Goal 1 - Communication 
Whole Kura 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Juniors  1 (1.08%)*   9 (9.68%) 17 (18.28%) 66 (70.97%) 

Seniors    4 (9.30%) 10 (23.26%) 29 (67.44%) 

Total 1 (0.73%)*   13 (9.49%) 27 (19.71%) 95 (69.34%) 

Ākonga Y0-10 Junior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Junior Total 1 (1.08%)*   9 (9.68%) 17 (18.28%) 6 (70.97%) 

Junior Maori 1 (3.03%)*   4 (12.12%) 7 (21.21%) 21 (63.64%) 

Junior Pasifika     1 (8.33%) 4 (33.33%) 7 (58.33%) 

Ākonga Y11-13 Senior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Senior Total    4 (9.30%) 10 (23.26%) 29 (67.44%) 

Senior Maori    2 (16.67%) 3 (25.00%) 7 (58.33%) 

Senior Pasifika     1 (14.29%)  6 (85.71%) 

 
Summary of progress  
The combined FSA data shows strong achievement across the Whole Kura, with 69.34% of all students (95 
out of 137) having achieved their goal, and over 89% making satisfactory progress or better. Achievement 
among Juniors is slightly higher than Seniors (70.97% vs. 67.44% achievement), with both cohorts showing 
minimal "No progress." Analysis of ethnic groups highlights an impressive performance by Senior Pasifika 
students, where 85.71% have achieved their goal, with no students in the lowest progress categories. 
Conversely, Junior Pasifika and Senior Māori students showed lower achievement rates at 58.33% each; 
however, a significant proportion of these groups made progress towards their goal (33.33% and 25.00% 
respectively), indicating good momentum toward success. 
 
*The ākonga who has shown no progress has had long term health needs that have impacted their attendance 
and therefore goal progression.  This is the same ākonga that features throughout all the junior data.
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IEP / ITP / GLP Goal 2 - Life Skills 

Whole Kura 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Juniors  1 (1.08%)*   6 (6.45%) 13 (13.98%) 73 (78.49%) 

Seniors    3 (6.98%) 11 (25.58%) 29 (67.44%) 

Total 1 (0.73%)*   9 (6.57%) 24 (17.52%) 102 
(74.45%) 

Ākonga Y0-10 Junior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Junior Total 1 (1.08%)*   6 (6.45%) 13 (13.98%) 73 (78.49%) 

Junior Maori 1 (3.03%)*   3 (9.09%) 6 (18.18%) 23 (69.70%) 

Junior Pasifika      3 (25.00%) 9 (75.00%) 

Ākonga Y11-13 Senior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Senior Total    3 (6.98%) 11 (25.58%) 29 (67.44%) 

Senior Maori    1 (8.33%) 3 (25.00%) 8 (66.67%) 

Senior Pasifika     1 (14.29%) 3 (42.86%) 3 (42.86%) 

 
Summary of progress  
The combined FSA data indicates very high achievement across the Whole Kura, with 74.45% of all students 
(102 out of 137) having achieved their goal, and every student except for one (0.73%) showing at least some 
progress. Juniors show particularly strong results, with 78.49% having achieved their goal, although Senior 
achievement is also high at 67.44%. Among subgroups, Junior Pasifika students demonstrated the highest 
achievement rate at 75.00%, with 0% in the lowest progress categories. Senior Māori students achieved their 
goal at 66.67%, which is close to the Senior average. The lowest rate of goal achievement is seen in Senior 
Pasifika students at 42.86%, though this group shows a high percentage have made progress (42.86%), 
suggesting strong potential for future success. 
 
*The ākonga who has shown no progress has had long term health needs that have impacted their attendance 
and therefore goal progression.  This is the same ākonga that features throughout all the junior data. 
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IEP / ITP / GLP Goal 3 - Other 

Whole Kura 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Juniors  1 (1.08%)*   5 (5.38%) 17 (18.28%) 70 (75.27%) 

Seniors    5 (11.63%) 12 (27.91%) 25 (58.14%) 

Total 1 (0.73%)*   10 (7.30%) 29 (21.17%) 95 (69.34%) 

Ākonga Y0-10 Junior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Junior Total 1 (1.08%)*   5 (5.38%) 17 (18.28%) 70 (75.27%) 

Junior Maori 1 (3.03%)*   2 (6.06%) 7 (21.21%) 23 (69.70%) 

Junior Pasifika     1 (8.33%) 2 (16.67%) 9 (75.00%) 

Ākonga Y11-13 Senior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Senior Total    5 (11.63%) 12 (27.91%) 25 (58.14%) 

Senior Maori    2 (16.67%) 6 (50.00%) 4 (33.33%) 

Senior Pasifika     1 (14.29%)  6 (85.71%) 

 
Summary of progress  
The combined FSA data shows strong overall achievement across the Whole Kura, with 69.34% of all students 
having achieved their goal, and over 91% making satisfactory progress or better. Achievement is highest 
among Juniors, with 75.27% having achieved their goal, compared to 58.14% of Seniors. Notably, Junior 
Pasifika (75.00%) and Senior Pasifika (85.71%) students demonstrated the highest rates of achievement 
within their respective cohorts, with Senior Pasifika being the highest overall. Conversely, Senior Māori 
students had the lowest achievement rate at 33.33%; however, a significant half of this subgroup (50.00%) 
have made progress towards the goal, indicating a large portion are on track for future success. 
 
*The ākonga who has shown no progress has had long term health needs that have impacted their attendance 
and therefore goal progression.  This is the same ākonga that features throughout all the junior data. 
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Literacy 

Whole Kura 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Juniors  1 (1.08%)*   5 (5.38%) 17 (18.28%) 70 (75.27%) 

Seniors    5 (11.63%) 14 (32.56%) 24 (55.81%) 

Total 1 (0.73%)*   10 (7.30%) 31 (22.63%) 94 (68.61%) 

Ākonga Y0-10 Junior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Junior Total 1 (1.08%)*   5 (5.38%) 17 (18.28%) 70 (75.27%) 

Junior Maori 1 (3.03%)*   2 (6.06%) 6 (18.18%) 24 (72.73%) 

Junior Pasifika     2 (16.67%) 3 (25.00%) 7 (58.33%) 

Ākonga Y11-13 Senior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Senior Total    5 (11.63%) 14 (32.56%) 24 (55.81%) 

Senior Maori    1 (8.33%) 5 (41.67%) 6 (50.00%) 

Senior Pasifika     1 (14.29%)  6 (85.71%) 

 
Summary of progress  
The combined FSA data shows that 68.61% of all students across the Whole Kura have achieved their goal, 
with over 91% making significant progress or better. Achievement is highest among Juniors, with 75.27% 
having achieved their goal, compared to 55.81% of Seniors. Among subgroups, Senior Pasifika students 
demonstrated the highest rate of achievement at a substantial 85.71%, followed by Junior Māori at 72.73%. 
The lowest achievement rate is seen in Senior Māori students at 50.00%; however, every student across the 
Senior cohort shows progress. 
 
*The ākonga who has shown no progress has had long term health needs that have impacted their attendance 
and therefore goal progression.  This is the same ākonga that features throughout all the junior data. 
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Mathematics 

Whole Kura 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Juniors  1 (1.08%)*   9 (9.68%) 18 (19.35%) 65 (69.89%) 

Seniors   1 (2.33%) 10 (23.26%) 14 (32.56%) 18 (41.86%) 

Total 1 (0.73%)*  1 (0.73%) 19 (13.87%) 32 (23.36%) 83 (60.58%) 

Ākonga Y0-10 Junior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Junior Total 1 (1.08%)*   9 (9.68%) 18 (19.35%) 65 (69.89%) 

Junior Maori 1 (3.03%)*   3 (9.09%) 8 (24.24%) 21 (63.64%) 

Junior Pasifika     2 (16.67%) 3 (25.00%) 7 (58.33%) 

Ākonga Y11-13 Senior 

 
FSA 

No progress Is beginning to 
show progress Is developing towards the goal Has achieved 

the goal 

0 1 2 3 4 5 

Senior Total   1 (2.33%) 10 (23.26%) 14 (32.56%) 18 (41.86%) 

Senior Maori    2 (16.67%) 6 (50.00%) 4 (33.33%) 

Senior Pasifika     2 (28.57%) 2 (28.57%) 3 (42.86%) 

 
Summary of progress  
The combined FSA data shows that 60.58% of all students across the Whole Kura have achieved their goal, 
with over 83% making significant progress or better. Achievement is significantly higher among Juniors, with 
69.89% meeting their goal, while Seniors have a lower achievement rate of 41.86%, though every Senior 
student is showing progress. Among ethnic subgroups, Junior Māori students have the highest achievement 
rate at 63.64%. In contrast, Senior Māori students showed lower achievement at 33.33%, though over half of 
this subgroup (66.67%) have made progress towards their goal. Junior Pasifika and Senior Pasifika students 
have similar achievement rates (58.33% and 42.86% respectively), but the Senior Pasifika group still showed 
significant progress. 
 
*The ākonga who has shown no progress has had long term health needs that have impacted their attendance 
and therefore goal progression.  This is the same ākonga that features throughout all the junior data. 
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Overall Reflection 
 
Overall, students have demonstrated strong progress with high rates of success across most goals. However, 
a deeper data analysis reveals key differences that require targeted strategic planning for the next year. 

What We Are Celebrating (Achievement Highlights) 

●​ Life Skills show the highest level of success, with nearly three-quarters of the whole school (74%) 
achieving their goal. 

●​ Literacy, Communication, and Goal 3 (Other) are all performing solidly, with around 69% of students 
meeting their targets in these areas. 

●​ The area needing the most attention is Mathematics, which has a lower achievement rate of 61%, 
though it's encouraging that over 83% of students are making significant progress or better. 

Key Differences Between Junior and Senior Students 

●​ Juniors are consistently outperforming Seniors across all five goal areas. Their achievement rates are 
generally 10-20 percentage points higher than those of Seniors. 

●​ The biggest gap is in Mathematics, where Juniors are achieving the goal at 70%, compared to only 
42% of Seniors. 

●​ A high number of Senior students are clustered in the "Developing towards the goal" category (the 
middle tier). This suggests we need to focus our support on helping this large, motivated group cross 
the finish line, especially in Maths and Literacy. 

Focus Subgroup Results 

(It is important to note that when interpreting subgroup data, low student numbers leads to high percentage 
variability) 

●​ Senior Pasifika students are truly excelling in areas like Communication and Literacy, achieving over 
85% success, which is the highest rate in the school. However, they show much lower achievement in 
Life Skills (43%) and Mathematics (43%), indicating specific areas for improvement. 

●​ Senior Māori students face the most significant challenge, recording the lowest achievement in Goal 3 
and Mathematics (33% achievement in both). Crucially, though, half of these Senior Māori students 
have made good progress towards their goal. 

●​ We need to focus on Communication for both Junior Pasifika (58% achievement) and Senior Māori 
(58% achievement) to lift their success rates in this core area. 

2026 Focus 

1.​ Strengthening School-Wide Mathematics Achievement - This is the subject with the lowest overall 
success (61%) and the largest gap between Juniors and Seniors (a 28% difference). 

2.​ Enhancing Senior Māori Ākonga Success - This cohort presents the largest equity challenge, recording 
the lowest achievement rates across multiple goals, notably 33% in both Mathematics and Goal 3 (Other).  

3.​ Supporting Senior Student Completion (The ‘Developing’ Cohort) - A high number of Senior students 
are currently in the middle "Developing towards the goal" tier across all subjects. Targeted support for this 
large, motivated group is essential to convert progress into successful goal achievement and improve 
overall Senior results. 
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How we have given effect to Te Tiriti o Waitangi 

At Ferndale Te Ah, we give effect to Te Tiriti o Waitangi in a number of ways. We hold core values at the centre 
of what we do: ako, wānanga, manaakitanga, whanaungatanga and tangata whenuatanga. We do this in the 
following ways; through our engagement with whānau at the beginning of the year to determine the most 
important learning goals based on a student's individual learning needs, our ongoing relationships and 
communication with our whānau,  culturally locating our students, through our teaching and learning programs 
for students and whānau and through the development of Te Reo Māori and tikanga practices across our kura 
as well as reflecting Te Ao Māori particularly in our literacy and maths programs and approaches.  
 
We have continued with our focus throughout the year to upskill staff and students in basic Te Reo Māori and 
tikanga through videos and/or slide shows/power points. In 2025 there was a focus on learning new waiata, 
classroom phrases, Māori values and how we can give effect to these across our kura, sharing resources to 
teach Te Reo Māori and tikanga and through celebrating Te Wiki o Te Reo Māori . We have continued to 
implement our school booklet of karakia at appropriate times including, starting the school day, at the 
beginning and end of meetings and prior to eating food. 
 
At Ferndale Te Ahu, we prioritise our Māori learners and focus on our Māori learners attaining the same or a 
higher level than their peers. We track learning achievements and use this information to inform the progress 
we are making with this or to identify where changes need to be made to support Māori ākonga learning.  
 
In English and Mathematics, we have integrated the use of bi-cultural resources in our programs. 
 
We have continued to support our staff in developing their understanding and to make connections with our 
local iwi by sending staff who have not attended the Tuahiwi Education Course. This has deepened many 
staff’s understanding. 
 
We identify that we can build on the developments made throughout 2025 and we will continue to deepen our 
understanding and practices to honour Te Tiriti o Waitangi as an ongoing focus in 2026. 
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Statement of compliance with employment policy  
Reporting on the principles of being a Good Employer 
How have you met your obligations to 
provide good and safe working 
conditions? 

The Board follows all Ferndale Te Ahu Policies and Procedures 
related to Health and Safety. The board regularly reviews how well it 
implements key legislative and regulatory requirements, including 
those related to health, safety, and welfare, and takes steps to 
address any gaps in implementation including eliminating or 
minimising risks. 

What is in your equal employment 
opportunities programme? 
How have you been fulfilling this 
programme? 

At Ferndale Te Ahu, we implement equal employment opportunities 
in all relevant school policies, procedures, and practices.  

The implementation of our EEO policy and programme means that 
we: 

●​ prevent and eliminate bias and discrimination 
●​ promote an inclusive and safe work environment 
●​ treat all current and prospective staff fairly 
●​ provide equal access and consideration in all aspects of 

employment (e.g recruitment, training, promotion). 
How do you practise impartial selection 
of suitably qualified persons for 
appointment? 
  

Ferndale Te Ahu appoints appropriately qualified staff through a fair 
and impartial appointment process. 
Our appointment process includes: 

●​ delegating the authority of the board to appoint staff  
●​ Clearly define job requirements 
●​ Using the same process for each applicant including; 

advertising a position, interviewing and reference checking, 
and making an appointment following  

●​ Using fair assessment methods to identify the person to be 
appointed to the position 

●​ Ensuring no discriminatory practices are used 
How are you recognising, 

-       The aims and aspirations of 
Māori, 

-       The employment requirements 
of Māori, and 

-       Greater involvement of Māori 
in the Education service? 

 We recognise our responsibility to give effect to Te Tiriti o Waitangi 
and are guided by the articles of Te Tiriti o Waitangi in fulfilling this 
responsibility. At Fernale Te Ahu we foster cultural understanding, 
providing access to resources and opportunities, and ensuring that 
Māori employees are valued and respected.  

The Board operates an Employment Policy that complies with the 
principles of being a good employer. This includes our responsibility 
under the Education and Training Act (s 597) to recognise: 

●​ the aims and aspirations of Māori by working with our Māori 
employees to identify these and create and implement a 
plan to work towards these aims and aspirations 

●​ the employment requirements of Māori through working 
within the collective agreement and supporting requests 
where appropriate to support Māori employees 
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●​ the need for greater involvement of Māori in the education 

service through our equal opportunities employment 
process. 

How have you enhanced the abilities of 
individual employees? Through our Professional Growth Cycle and Professional Learning 

and Development opportunities that all staff undertake. 

How are you recognising the 
employment requirements of women? Through implementing our Equal Opportunities Policy and our 

Employment Policy following good employer practices showing 
equity and fairness to women in all aspects of our employment, 
procedures and processes including equal access to jobs and 
promotions, and protection from discrimination based on sex or 
pregnancy.  

How are you recognising the 
employment requirements of persons 
with disabilities? 

Through implementing our Equal Opportunities Policy and our 
Employment Policy following good employer practices showing 
equity, fairness without discrimination to people with disabilities in 
all aspects of our employment, procedures and processes. Ferndale 
Te Ahu also provides reasonable accommodation for employees 
with disabilities ensuring they can perform the essential functions of 
their job. 

 
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy. The 
Ministry of Education monitors these policies: 
  

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 

Do you operate an EEO programme/policy?       ✔   

Has this policy or programme been made available to staff?       ✔   

Does your EEO programme/policy include training to raise awareness of issues 
which may impact EEO? 

      ✔   

Has your EEO programme/policy appointed someone to coordinate compliance with 
its requirements? 

      ✔   

Does your EEO programme/policy provide for regular reporting on compliance with 
the policy and/or achievements under the policy? 

      ✔   

Does your EEO programme/policy set priorities and objectives?       ✔   
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Report on other special and contestable funding  

Principals Wellbeing Fund 

The Principal used the Principal Wellbeing Fund across 2025 for professional coaching sessions and to investigate 
Transition approaches for students with an intellectual disability in the UK. As part of this investigation the Principal went 
to the UK to visit independent specialist colleges to explore transition pathways with a particular focus on the 
employability pathway.   

Kiwisport funding  

Kiwisport funding has been used to purchase a range of sports equipment, to pay membership fees and sport 
organisation fees to increase student participation in organised sport. 
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